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CHAPTER I
INTRODUCTION
Some Children Read and
Some Children Cannot Read
What a great joy and reward it is to see little
children read! Have you ever watched them pick up books
and with delight read warmhearted stories as Old Gray and the
Little White Hen by Paul Francois, Nappr Wanted a Dog by
Inez Hogan, Miss Suzy by Miriam Young, or The Story of a
Little White Teddy Bear Who Didn't Want to Go to Bed by
Dorothy Sherrill? On the other hand, there are many young~
sters who never or seldom recognize words and get the
thoughts of an author. These boys and girls cannot solve
the mystery why the little white hen was eager to visit
Old Gray, or how Nappy got his dog, or who helped Miss Suzy
regain her old home in the oak tree, or why little white
teddy bear never again ran away from home.
Statement of the Problem
The writer is concerned about these youngsters who
are deprived of entering the world of reading. It is with
interest and earnestness that she begins her investigation
1
2in reviewing pertinent literature in identifying children
who show indications of failure and how to use preventive
steps to remedy or reduce the number of reading disabilities
at the primary level.
A second major consideration is to explore the fields
of research depicting how paraprofessionals, reading readi-
ness programs and parental involvement can reduce reading
disabilities in the framework of the present school system.
Significance of the Study
Learning to read, and read well, is not an easy task •
Many children have difficulty in learning to read because
success or lack of success is contingent upon the individual's
mental, physical, social, and emotional maturity, upon his
ability to use oral language with reasonable facility, and
upon the pacing of reading instruction at a rate compatible
with the child's stage of development.
The school, teaming up with people who care and love
children, incorporating a reading readiness program and
getting parents to be partners in this important task, has
made a gigantic step in attempting to alleviate those deficits
which impede educational progress.
Limitations
The research studies related to this investigation
included the more recent ones. The writer did not limit
3herself to any particular factors in preventing reading
problems, but tried to obtain a wide range of concepts
that influence reading disability and suggestions that
contribute to their prevention.
CHAPTER II
REVIEW OF RELATED LITERATURE
Early Factors Determining
Success and Failure in Reading
One of the major problems in education is the early
identification and remediation of children of average
intelligence who have difficulties in learning to read.
A change in our educational srstem must occur quickly
if Allen's goal is to be met.
• • • we should immediately set ourselves the goal of
assuring that by the end of the 1970's the right to read
shall be a reality for all. • • • that no one shall be
leaving our schools without the skill and the desire
necessary to read the full limits of his capability.2
In the past, literature has increasingly reflected
the concern of many professional disciplines with the identi-
fication and education of these children. When children
possess average intelligence and there is no sign of physical
impairment, they are labeled as immature.
De Hirsch (1957) gives a more precise description of this
"immaturity". 'Maturation is largely a process of
lIsobel Klein and Helen R. Marsh, Identification and
Remediation of Perceptual Handicaps in Learning to Read, refer
to Eric microfiche ED029773, p. 5.
2Mildred H. Wood, "An Analysis of Beginning Reading
Programs for the Disadvantaged,U Bulletin of the School of
Education (Indiana University, 1970), p. 149.
4
5integration and differentiation. The child of six
and older, whose perceptual motor, visuo-motor and
conceptual performance is still relatively primitive;
the child who has trouble with structuralization of
behavioral patterns is the one who is liable to run
into difficulties when he is exposed to reading, which
requires the smooth interplay of many facets of behavior. ,3
It was not until the late 1930's that investigation
of factors of reading readiness began to be of concern. In
the past it was accepted that a child who sees with fair
acuity, who possesses normal hearing and average intelligence
will be ready to make normal reading progress.
The concept of a more specific factor of visual
perception came about with the work of the Thurstones, who
reveal that perceptual abilities are a composite of many
functional unities. 4
Kephart took the view that neurological development
and visual perception must be examined as a part of reading
readiness diagnostics. Money brought together many aspects
of neurological and visual dysfunction as causation in
reading failure. Kolson and Kaluger urged an early identi-
fication and moderation of primary reading disabilities. In
their rationale they included attempts at early identifica-
tion through study of neurological and eye movement develop-
ment. S
3Ibid., p. 5 (refer to Eric microfiche EDO 29773) •
...............
4Beulah B. Murray, "A Suggested Method for Pre-School
Identification of Reading Disability," refer to Eric micro-
fiche ED025055, p. 4.
5~., p. 35.
6It was noted that the application of the theory of
these investigations was of utmost importance in regard to
the study conducted at Brentwood, New Jersey. The study
proved this fact by attempting to identify the first grade
child not yet ready for reading. The researchers used
procedures that would reflect the child's motor-perceptual
development. This study examined the relationships between
pre-reading measures of visual-motor perceptual skills and
6the reading achievement at the end of the first grade.
In early reading disabilities it was indicated that
95 out of 100 children who have reading disabilities also
showed patterns of perceptual defects. A study was made
which examined visual and auditory perception in relation
to reading. Significant differences were noted between
retarded and average readers in the way and effectiveness
with which they used perceptual imputs.
Meckel also pointed out that early environment
language factor had close relationship with the early oral
experiences of the child. He suggested earlier identifica-
tion of needs and problems and systematic language deve1op-
ment in the first days of school as a means of insuring
readiness for reading. 7
6~., p. 3.
7Mary C. Austin, Prevention and Correction (Cleveland,
Ohio: Western Reserve University, School of Library Science,
1968), p. 282.
7There was also a general agreement that there was
no one cause of reading disability. The remaining 10 to
15 per cent of children who were reading below their poten -
tial mean capacity may have been suffering from one or more
handicaps, but no one knew exactly what the major handicap
might be.
An entirely different approach was taken by Brandon
and Blackhurst who maintained that most poor readers had
psychological problems. Others gave prominence to auditory
processes, to hereditary factors, and to neurological forces.
Krippner made an intensive study with W.I.S.C. in
order to examine etiological factors in reading. After a
series of diagnostic tests, the clinicians determined the
major and contributing etiological factors: poor visual-
perceptual skills and unfavorable educational experiences
ranked highest. 8
• • • de Hirsch believed that failing readers were
different from other children due not to the failure on
anyone task but to an accumulation of failures and deficits.
She urged that the child's strengths and weaknesses be
scrutinized and that insights in regard to the child's
8Stanley Krippner, "On Research in Visual Training
and Reading Disability," Journal of Learning Disabilities,
4 (February, 1971), p. 67.
8manner of learning be gained and translated into educa-
tional practice. 9
Malmquist conducted a study to see wh~ther it was
possible to prevent the occurrence of reading disabilities
through a careful diagnosis of each child's reading readiness
and by designing an appropriate teaching situation with
on-going diagnosis, treatment, and teaching for the chil-
dren who had reading and writing difficulties. The children
who were revealed as potential reading and writing dis-
ability cases were given special help from the very begin-
ning. The pilot study revealed that the number of reading
disabilities was much lower in the experimental group
owing to the help from the remedial clinic teacher and class-
room teacher. lO
It is an obvious fact that children vary greatly
in such matters as home environment and experience. Parents
are amazed at the wide range of abilities and interests
within their same home. The range of differences will
be much greater in any given classroom. When children come
to school, their needs for a preparatory program will affect
the age at which reading instruction should begin.
Hence, children who are immature, who have physical
handicaps, who are weak in auditory and visual perception,
9Mildred H. Wood, "An Analysis of Beginning Reading
Programs for the Disadvantaged,n Bulletin of the School of
Education, (Indiana University, 1970), p. 154.
10Ibid., p. 179.
9need special activities to prepare them for a regular
reading program. This preparation may be viewed as an
assurance for a good beginning and as a prevention against
11
reading problems.
Although there are many studies in the area of
reading readiness, most of these studies examine specific
behavioral traits that constitute reading readiness. A
study with new techniques was used in this investigation.
Barrett (1965), Weintraub (1967), and Spache (1967) stated
that instruments must be found that are better predictors
of achievement than those we already have.
A study was made to determine what combinations of
total scores and subtest scores from Wechsler Preschool and
Primary Scale of Intelligence (W.P.P.S.I.), the Sartain
Reading Readiness Test (S.R.R.T.) and an Oral Language
sample would be most successful in predicting a pupil's
achievement in beginning reading as measur~d by midyear
success on the Metropolitan Achievement Test (M.A.T.).
Although these tests showed language maturity to be related
to reading readiness, these scores alone were·not sufficient
- d- t- 1210 pre 1C 1ng scores.
llEthel M. King. l1Beginning Reading: When and How,"
Reading Teacher, 22 (March, 1969), p. 551.
12Norma J. Livo, "Reading Readiness Factors and
Beginning Reading Success," Reading Teacher, 24 (November,
1970), p. 125.
10
The most comprehensive study to predict reading
readiness was reported by de Hirsch, Jansky, and Langford
(1966). The Predictive Index that was finally developed
consisted of ten tests: (1) Pencil use (2) Bender Visual-
Motor Gestalt (3) Wepman Auditory Discrimination Test (4)
Number of Words used in a dictated story (5) Categories,
general names for three (6) Cluster of Words (7) Horst
Reversal Test (8) Gates Word Matching Test (9) Word
Recognition I and II (10) Word Reproduction. The aim was
to find a combination of instruments that would predict
which children would have difficulty learning to read. The
question of how the children were taught to read was almost
totally ignored in the report of this study.l3
Royalton-Hartlandts project, known as "Skill Rein-
forcement Laboratories", was designed for pupils who needed
time for the mastery of reading skills. The project's first
concern was to "identify" the retarded readers on the primary
level so that remediation could be given immediately. Con-
stant attention and screening by the~ classroom teacher was
required. As soon as a child was identified as having a
learning difficulty, he was rec~mmended by the classroom
teacher to the Skill Reinforcement Laboratory.l4
13G• Sheehy, "Readiness for Primary Reading," Catholic
School Journal, 66 (September, 1966), p. 65.
l4Janet·Serlin, "Begin Early--Today May Be Too Late,"
Reading Newsprint, 4 (February, 1970), p. 35.
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Mac Ginitie stated that research on reading readiness
has two purposes: (1) to learn how the process of learning
to read takes place, and (2) how to make predictive outcomes.
If it were possible that predictions could be made
with a fair degree of success, the process of understanding
to read would have been attained. Reading research has not
yet produced knowledge that would make this prediction
possible.
Considerable volumes of research on all kinds of
prediction measures have been done, but the success at
prediction has not been particularly good. 15
An assessment of reading readiness of entering first
graders is of value only to the extent that these results
are used to help the child to make a successful beginning
on the primary level. Persistent failure to master a
reading skill will be avoided if such information is put
into good use in planning a school program for the individual
child. 16
A pre-reading program should include literature,
language, and specific visual and auditory training. It
should merge inconspicuously with the beginning reading
program so that it would be difficult to say when formal
reading instruction actually began. Pupils with such proper
15Ibid., p. 36.
16E • E. Panther, "Prediction of First Grade Reading
Achievement," Elementary School Journal, 68 (October, 1967),
pp. 44-48.
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initiation into reading instruction understand and enjoy
reading more than those who are pressured into reading too
early.17
Prevention of reading problems has its beginnings
in the readiness program and continues throughout the school
year. It begins long before the child has any formal reading
instruction. Prevention is a difficult task. No one has
found the correct solution, otherwise we would not have the
number of reading disabilities. But, prevention is the key
th t -II ed led- 18a W1 prov1 e norma progress 10 rea 10g.
Suggestions Contributing to the
Prevention of Reading Disabilities
Paraprofessional Help
As of 1968, 1,500,000 American school children's
lives are being changed by a remarkable revolution in
American education. 19 Exactly what is the revolution? As
Branan puts it, "According to a National Education Associa-
tion, one teacher in every five today has the services of
an aide.,,20 The teacher aides serve the school in the
17Ethel M. King, "Beginning Reading: When and HOW,11
Reading Teacher, 22 (March, 1969), p. 552.
18Emerald Dechant, Diagnosis and Remediation of
Reading Disability (New York: Parker Publishing Company,
Inc., 1968), pp. 1-3.
19Thomas J. Fleming, tlLet Me Help You Learn,11 Reader's
Digest (March, 1968), p. 27.
20Karen Branan, "The Teacher Aide," Parent's Maga-
zine (September, 1968), p. 38.
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libraries, in the cafeterias, in kindergartens, in the
instructional media centers, at street corners, and in
21
elementary classrooms. To this list can be added pre-
school and secondary schools, laboratories and mobile c1ass-
22
rooms. Lastly, Fleming makes mention of volunteer aides
taking children on field trips.2 3
Teacher aide programs are in their early development.
According to Alexander24 40 per cent of all such programs
were started in 1965-66 school year and 36 per cent between
1960 and 1964.
lVhat amazing benefits were reaped within this
short period of time! A five-year study25 in 25 Michigan
schools has revealed that teachers with aides increased
their time on lesson preparation 105 per cent; recitation,
57 per cent; preparation of homework assignments, 20 per
cent; and moving from desk to desk for individual coaching,
27 per cent.
21William D. Boutwell, "Happenings in Education,"
PeT.A. Magazine (December, 1968), p. 14.
22Karen Branan, Ope cit., p. 38.
23Thomas J. Fleming, Ope cit., p. 28.
245 • Kern Alexander, "What Teacher Aides Can--and Can-
not--Do in Nation's Schools," The Education Digest (Novem-
ber, 1968), p. 38.
25Karen Branan, Ope cit., p. 39.
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Alexander believes that because of their recency
there are no concrete definitions or measures of established
practices which state and local districts use as guidelines
for the use of teacher aides. 26 According to Dickmann, the
aide can be assigned to certain tasks. Some of these tasks
are as follows: correcting pupil tests and written exer-
cises of pupils; making games, instructional materials, and
devices for pupil uses; writing necessary information on the
chalkboard; locating materials for pupils; ~proctoring general
classroom activities; reading to children; taking dictation
of children's stories; listening to children talk, read, sing;
helping children to write stories; assisting with spelling,
punctuation, and capitalization. 27 At other times teacher
aides require direct contact with pupils and may render aid
and be at least partially responsible for conduct and con-
t 1 f ·1 28ro 0 pUp1 s.
At Sacred Heart School, Gladwin, Michigan, where
the writer is presently teaching, teacher aides' services
in the year of 1970-71 were invaluable in grade one
through six. After the teacher's development of a reading
lesson, the aides followed through each lesson by either
26S. Kern Alexander, Ope cit., p. 38.
27Leonore Dickmann, "Defining Paraprofessional Pro-
grams," Wisconsin Journal of Education (November, 1968),
pp. 20-2.
28S. Kern Alexander, op. cit., p. 40.
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checking papers or workbooks, carrying out enrichment
activities, giving oral language experiences, taping chil-
dren's oral reading, or supervising individual instruction.
The benefits of these services were countless. Children
developed and/or strengthened various skills in reading;
they experienced improvement in oral reading, and individual
instruction was made possible by an early diagnosis of
reading difficulties.
It is felt that regardless in what capacity the aide
serves the teacher, there is a need of required qualifica-
tions which the aide must measure up to. Branan29 presents
a composite of qualifications: friendliness, affection and
concern, health and physical stamina, knowledge of child
behavior and interests, ability to take responsibility,
common sense, adjustment to new situations, a sense of
humor, high moral and ethical values, and experience with
children.
The great need of meeting children on a basis of
one-to-one is not overlooked by the local, state, federal
or foundation funds. In 1968 there were nearly 80,000
teacher aides paid by the above agencies. Title I of the
Elementary and Secondary Act of 1965 provide~ monies to
school systems for auxiliary personnel for the educationally
disadvantaged and the Ford Foundation has long ~urnished
funds for this particular purpose. 30
29Karan Branan,
30!lli., p. 38.
Ope
16
It cannot be denied that a teacher aides program
shows an incredible magic of a one-to-one relationship and
how very much it means to children to have someone with
whom they can share their work and themselves intimately,
and personally. 31 It gives the children a sense of pride
and accomplishment and a deep satisfaction to know that more
people are saying, "Let me help you learn."
At this point the writer desires to cite an example
as written by Fleming.
Edward, a glum, withdrawn little first grader, had
fallen farther and farther behind his classmates in
reading. Finally, fearing he would not catch up, his
teacher led him to an empty room down the hall. There,
a soft-spoken woman named Lillian Forsch greeted the
youngster with a smile and began patiently helping him
unravel difficult words. Little by little, Edward's
confidence grew until, when they reached the last page
of the reader, he smiled for the first time that year.
'Mrs. Forsch,' he exclaimed, 'I can read, can't 1!132
The schools in our communities want more and more
Edwards to experience the joy of progress. This is one
reason Boutwel1 33 estimates that by 1977 the number of
teacher aides will grow to more than oneandahalf million.
Rist is convinced that "aides can have an impact upon
learning and that their continued use and further training
may have an even more powerful effect."34
31Thomas J. Fleming, Ope
32Ibid., p. 27
33wi11iam D. Boutwell, op. cit., p. 14.
34Ray C. Rist, "Black Studies and Paraprofessionals--
A Prescription for Ailing Reading Programs in Urban Black
Schools," Journal of Reading (May, 1971), p. 530.
17
Improved Reading Readiness Program
According to Smith and Chapel, reading readiness is
the product of the whole child. 35 Palmer adds to this
thought by saying that reading depends upon the expansion
of the insights, abilities, habits of mind and past experi-
ences acquired earlier in the child's development. 36
Therefore, a kindergarten teacher makes an honest attempt
to provide an environment which reflects the reading world
in which the child lives outside the school and she makes
casual contacts with reading possible for the able child. 37
Though the question of whether or not reading should
be taught to pre-school and kindergarten children remains
unresolved,38 there is always this answer, "But it seems
silly and wasteful to withhold instruction in reading from
all because some are not ready at five years of age. 39
A child who is capable of reading has reached readi-
ness in four different aspects of growth: p~ysiological,
psychological (emotional and intellectual), educational
35norothy E. Smith and Joe R. Chapel, "Reading Readi-
ness," Reading Horizons ('''!inter, 1970), p. 59.
36William Palmer, "The Silent Partner," Grade Teacher
(March, 1970), p. 30.
37Miles A. Tinker and Constance M. McCullough,
Teaching Elementar} Reading. (New York: Appleton-Century-
Crofts, Inc., 1952 , p. 393.
38George E. Mason and Norma Jean Prater, "Early
Reading and Reading Instruction," Elementary English (May,
1966), p. 487.
39Sister M. Ronald Held, O.S.F. "Is Kindergarten the
Blast-Off Place for Reading?" Catholic School Journal
(February, 1969), p. 24.
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and sociological (cultural and environmental).40
Newman41 believes that if children are encouraged to work
at their own pace, then those who have acquired the pre-
reading cognitive set and necessary neuramuscular coordination,
will have the satisfaction of learning in a comfortable,
self-motivated way. Those who do not exhibit readiness
acquire it by being exposed to a world-filled environment.
Huus 42 says that the teacher should be mindful of
certain qualities that make readiness to read. These
qualities include speaking and understanding the language,
ability to form concepts, visual and auditory discrimination,
attention and memory, motor coordination, good relationships
to adults, order in living, and the self and group image.
By considering individual differences, educators learn to
respect all children of various abilities. 43 "It may mean
telling some who are in kindergarten go 'up' to first grade
for their reading; • • • it may mean letting kindergarten
teachers keep a group two or three years in order that chil-
dren can make an easy transition into reading without paying
much attention to grade designations.,,44
40Dorothy E. Smith and Joe R. Chapel, Ope cit ••
41Robert E. Newman, "Kindergarten Reading Controversy,"
Elementary English (March, 1966), p. 298.
42Helen Huus, "Developing Reading Readiness," Book-
Reading Instruction Dimensions and Issues (Boston: Houghton
Mifflin Company, 1967), p. 30.
43Dorothy E. Smith and Joe R. Chapel, Ope cit., p. 41.
44ill2.••
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Findings of a study by Sutton45 in 1967 have in-
dicated that the resulting early reading advantage attained
by some children continued as they progressed through the
primary grades.
In the same year, Wingert's study attempted to
evaluate a readiness training program. 46 The results in-
dicated that at the beginning of first grade, three months
after the children in Group I had completed the training
program, an analysis of variance showed a significant dif-
ference (.05) between the means of the two groups on the
Frostig test. This test was in favor of the group which
had participated in the summer school program. However, the
difference between the means for the two groups on the
"Metropolitan Readiness Tests" was not significant when
tested by means of an analysis of variance. Though training
showed little difference, research continued with these
children in regard to the effect of early learning in this
area on later school achievement. 47
48
Bowman and Anker encourage educators to continue pro-
viding the child with the background of knowledge on which
learning depends; that is, reading to him aloud, taking him
45Marjorie Hunt Sutton, "Children Who Learned to Read
in Kindergarten: A Longitudinal Study," The Reading Teacher
(April, 1969), p. 600.
46Roger C. Wingert, "Evaluation of a Readiness Training
Program," The Reading Teacher (January, 1969), p. 326.
47Ibid., p. 328.
48Barbara Bowman and Dorothy Anker, "The Score on
Early Reading," P.T.A. Magazine (November, 1969), p. 8.
20
places to see things of interest, answering questions
patiently and with respect, and helping him to organize his
thoughts and to make them clear. If kindergarten teachers
supply the necessary prerequisites for reading, as also
mentioned earlier by Palmer and HUlls, there will be no
worry of having nonreaders in our schools. 49
Indeed, the school shoulders a tremendous responsi-
bility. Its reading program is to be adjusted to the
individual child in preventing reading disability by pro-
viding a good environment which is so vital in the early
years of child development.
Parental Assistance
Boutwell's feature article spells out in capitals
that research shows that not much of the education of very
young children sticks unless the parent is a working partner
in the process. 50 Strang says that helping a child learn to
read is a joint responsibility of the home and the school. 51
Therefore, it can be said that the parents and teacher con-
stitute an effective team.
Besides providing the grist for the education mill,
parents give the storage space and much care to their children
49Ibid ••
50William D. Boutwell, "Happening in Education," ~
P.T.A. Magazine (February, 1969), p. 12.
51Ruth Strang, Hel in Your Child Im rove His Readin
(New York: E. P. Dutton and Company, Inc.;)l9 2 , p. 13.
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before delivering them to school and continue doing so for
a part of each 24 hours throughout the school years. 52
Tinker and McCullough bring to the reader's attention that
parents endow their children and surround them with a power-
fully influential environment and are most interested obser-
vers of their children's development. 53 Strang adds to this
thought by stating that parents know their children's in-
terests, and on the other hand, the teachers know their
children's abilities. 54 Tinker and McCullough conclude,
"Since much of the teacher's success with the learner depends
upon thorough understanding of him and his reactions, his
parents can be valuable sources of information which the
teacher needs.,,55
Wilson reminds the school of the importance to reach
the parents before their children develop reading problems. 56
He feels that next to the classroom teacher, parents can do
more to prevent the development of difficulties than anyone
52Miles A. Tinker and Constance M. McCullough,
Ope cit., p. 360.
53.!k!!!••
54Ruth Strang, 0p. cit., p. 37.
55Miles A. Tinker and Constance M. McCullough, op. cit.,
p. 360.
56Robert M. Wilson, Diagnostic and Remedial Reading
(Ohio: Charles E. Merrill Publishing Company, 1967), pp.
207-8.
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else. 57 Hence, a reading program cannot be entirely suc-
cessful if it is left entirely to the school. 58 It is the
home that provides the time and place for some of the prac-
tice and furnishes
the appreciators who make reading progress important,
the listeners to ideas gained from reading, and the
holders of cards or the supplie5~ of words in practice
exercises for word recognition.
There are several ways parents can give positive
support to the school reading programs. The following
suggestions are not an attempt to supply a formula which
will work with equal effectiveness with all parents. It is
hopeful that a program which takes root will shoot forth
blossoms of understanding the school's program, help further
understand the reading program as it develops, and increase
understanding of their child's progress in relation to the
entire program.
Strang believes
If parents are to cooperate with the school in a broad
reading program, they will need information about the
nature of reading, techniques of understanding the individ-
ual child, modern methods of teaching reading, and wats
in which they may share responsibility in the school. 0
57Ibid., p. 208.
-
58Miles A. Tinker and Constance M. McCullough,
p. 368.
59Ibid., p. 369.
60Ruth Strang, Ope cit., p. 33.
Ope cit. ,
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Parents can be informed quite soundly about their
children's reading development from printed sources. This
can include notes sent home by teachers, letters to parents
by various members of their own group, form letters, articles
in the school newspaper and local newspaper, and booklets
telling about the school system in general and the reading
· t- I 61program 1D par1CU are
There are many kinds of group meetings·~whioh can help
parents reach a better understanding of the reading program.
During these meetings the reading program can be interpreted
b d - · 1- t - - I 62y a rea 1ng speC1a 18 or pr1Dc1pa •
Powell 63 believes this type of meeting to be effec-
tive. At one of the first group sessions a reading consultant
showed a film explaining simple readiness skills. These
skills included motor coordination, verbal ability, auditory
discrimination and visual perception. The day was crowned
with success. The parents felt that the film was a definite
benefit for them. "The parents' understanding seemed to
increase their interest and cooperation in the reading program
and their children's learning to read."
It is further suggested to conduct a discussion of a
good reading film produced and distributed by the National
61ill.2,••
62Ibid ••
63Frances Powell, «Parents Should Know About Reading
Skills," Reading Teacher (May, 1970), p. 738.
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Education Association. 64 Another great aid is a set of
slides accompanied by a tape recording as developed by
Percy Bruce at Roslyn Heights, New York. 65
Whatever the aim is during the group meeting, it is
to be remembered that it should be "parent-centered". By
this is meant that parents have the opportunity to find out
what they want to know about reading. 66
The television technique can be used with parent
groups. A demonstration is generally fruitful with a class
of students of a certain age on some phase of reading. 67
The writer at Sacred Heart School in Gladwin, Michi-
gan, presented a demonstration on October 6, 1971, from
8:45 a.m. to 3 p.m. to all interested first-grade parents.
The aim of the lesson was to explain how to incorporate
phonics with reading. From sight vocabulary words the chil-
dren were to notice the likenesses of the words, to hear
the likenesses of the words, and to give the position of
the letter in question whether it be initial, middle or
final. Another lesson was based on improving span fixation.
The boys and girls concentrated their attention on a list
of eight sentences, one at a time, such as ttl can see Mother
and Daddy" by using their eyes. After reading the sentences
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silently, a test of accuracy followed by the children's
oral responses to given sentences chosen at random. Time
was also taken to instruct parents how to help their chil-
dren. The following points were emphasized: listening
to their children's oral reading, helping them with un-
known words, setting a background for meaningful experiences,
and taking time to listen to their children's experiences.
The parents were grateful for the opportunity of
seeing their children in a classroom situation. Many
expressed themselves in the words of Mrs. Coats, "It is
amazing to see children responding so favorably! Their
growth is almost visible to the beholder."
Tinker and McCullough, Strang and Powell are of the
conviction that parent-teacher conferences have their values.
The parent and teacher help each other to understand the
child; that is, his strengths and weaknesses, the situations
in which he learns best, the difficulties he is meeting, and
the ways in which he is responding to them. 68 At the meetings
the parent can learn something about the philosophy of the
school and the conduct of the reading program. 69 Then,
too, parent-teacher conference days are days devoted to ex-
plaining to parents the reading skills taught and how they
are taught. 70
68Miles A. Tinker and Constance M. McCullough, 2e.
cit., p. 369.
69Ruth Strang, Ope cit., p. 35.
70Frances Powell, Ope cit., p. 740 •
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The school should avail itself of opportunities to
inform parents about the necessity of their children's
physical care, emotional climate, provision of language
experiences, regulation of out-of-school activities, and
reinforcement of learned skills. This can be done piece-
meal during parent-teacher conferences.
As suggested by Wilson,71 if parents wish to avoid
complications involved with failure in school (reading,
in particular) they should concentrate on their child's
physical needs--visual examination, annual physical exami-
nation, necessity of required amounts of sleep, and a sub-
stantial breakfast. "If the parents send a child who is
physically sound to school, the educational program has a
greater chance for success. n72
In regards to the child's emotional climate, the
parents can implant a positive attitude for learning.
Learning can be fun and is always worthwhile. 73 Parents
should avoid any criticism of the school or of the teachers •
In addition, their concern should be demonstrated over the
child's ability to perform to his ability.74
Parents should set an example for their children.
Wilson says that in reading, the example should be one of
7lRobert M. Wilson, Ope cit., p. 208.
72Ibid., p. 209.
73Ibid ••
74Ibid ••
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reading for enjoyment. Some of the reading may be done
orally for the child. 7S Strang agrees because the child
"WIlO has become acquainted with the language patterns of
literature by hearing stories aloud finds it easier to
anticipate words and phrases when he begins to read for
himself. n76 Once the child has learned to read, he can
read to the parents. What an enjoyable and memorable
experience for the child! It gives the child the extra
practice to read and affords parents opportunities to give
him the approval and praise to help him along the road to
better reading. 77
Language experience should not be overlooked. After
all, the reading vocabulary hinges upon the listening and
speaking vocabulary.78
After school the child should be exposed to 9Pportuni-
ties for active, expressive free play. Outdoor play is
desirable when possible. 79 As for home assignments, these
can be best accomplished by setting a regular time for
th d t · t 1 80em an a some qU1e pace.
75Ibid••
76Ruth Strang, Ope cit., p. 51.
77Ibid••
78Robert M. Wilson,
79Ibid••
80Ibid ., p. 211.
Ope
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Reading skills may be reinforced by understanding
parents. Parents are to provide a climate where reading
becomes pleasant and meaningful. 81 If the child does not
know the word, he should be told the word. If the word is
missed over and over, the child should be told the word
over and over. Games can be played in which the child
reads words he did not know and uses the words in sentences;
these sentences can be written on the back of cards with
the unknown words under1ined. 82 In this way, learning
becomes meaningful and purposeful.
Small reading discussion groups comprised of parents
and teachers are helpful to prepare or solicit ways of
applying specific facts to specific situations. These
reading groups, led by a skillful person, can bridge the
gap between knowing and doing. 83
Group therapy is also recommended. Parents in a
group often help the parents whose child is under considera-
tion by relating similar experiences and describing the
methods they used and the solutions they found. 84 Not only
can a way be discovered to help the child, but the parents whose
child has a reading difficulty realize that other parents have
similar problems and there is no need to be ashamed or
humiliated. 85
81Ibid ••
82Ibid., p. 212.
83Ruth Strang, Ope cit., p. 34.
84Ibid., p. 35.
85Ibid ••
-
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As has been pointed out, the parent is a partner in
an important task--the education of his child. Therefore,
the school should encourage early parent education so that
parents can properly utilize the time and direct their
children while they are in school. In their role as
educators, parents set the child an example by their con-
duct. There are certain work habits which the children
learn in the home and certain attitudes toward work and
responsibility which contribute to success in reading. It
was further noted that parents create the climate that
will reinforce the child to read. If the parent makes
most of the opportunities to get acquainted with the
school program and offers his services and information
about his child, then the reading program can continue
growing to unknown heights for the betterment and happiness
of each child in today's world of great change and progress.
CHAPTER III
SUMMARY AND CONCLUSION
Specialists in the field of reading have labored
to develop good reading programs and to correct disabilities,
but our greatest task is to act to prevent them. Unfortunately,
often times only after a serious disability has developed do
we give the child a special treatment.
Children vary in their chronological age, mental
age, and in their richness and character of preschool experi-
ences. However, with wisely devised readiness activities,
most children mature sufficiently enough to be ready to read
during their stay in first grade, if not earlier. l
The author's concern was to study the different kinds
of reading readiness factors in order to understand why
some children succeed and others fail in reading.
"Early identification of these potential problems,
combined with immediate help in eliminating them, should
2hopefully clear them up before they ever really develop."
lMildred A. Dawson, "Prevention Before Remediation,"
Reading and Inquiry, International Reading Association, X
(Newark, Delaware: 1965), pp. 171-3.
2Ethel M. King, "Beginning Reading: When and How?"
Reading Teacher, XXII (March, 1969), p. 552.
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Young children need many informal experiences with
reading symbols. These experiences will grow out of
current interests and activities. Children will reach the
maturity for beginning reading instruction from accumulation
of benefits from previous experiences. Readiness will take
place at different times for different children.
Intensive readiness is affirmed on a preventative
rather than a remedial approach. Readiness skills can be
developed through training. Controlled and meaningful
stimulation provided in the earliest school years should
assure greater growth. 3
A pre-reading program should merge simultaneously
with the initial reading program so that it is difficult
to say when formal reading actually begins. 4
A good kindergarten should provide these children
with a wide array of experiences they need in order to be-
come reading-ready.5
If a child has parents who have stimulated his
curiosity about reading and have helped him with some of
the answers that enabled him to name letters or sounds,
3Genevieve M. Douglas and Nathan Weitman, "An Attempt
to Reduce Problems of Academic Failure Experimented with In-
tensive Readiness in the Kindergarten Program," Instructor,
77 (March, 1968), p. 104.
4Ethel ~{. King, II Beginning Reading: When and How?"
Reading Teacher,XXII (March, 1969), pp. 550-3.
5Walter H. Mac Ginitie, "Evaluating Readiness for
Learning to Read: A Critical Review and Evaluation of Re-
search," Reading Research Quarterly, IV (Spring, 1969),
pp. 396-410.
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these same parents undoubtedly will provide the parental
interest the child will need in the developmental skills
6throughout the years.
Paraprofessional help given to these,.. children as the
need arises will provide continuous progress.
Children do not just naturally become ready to
read. They need to have active, interesting experiences
with other children and adults. The many ideas they get as
they play, construct, and explore will boost their intel-
lectual growth and help them grow as successful readers. 7
As already explained in Chapter One, reading is a
complex task. It is a large order for the school to know
each child's capacities, his physiological condition, his
emotional and social adjustments, his interests, attitudes
and drives. ft ••• reading maturation accompanies physical
growth, mental growth, emotional and social maturity, experien-
8tial background and language development."
Dechant makes this important point, "Prevention of
re~ding difficulties begins before the child begins formal
6~••
7Ibid••
8N• B. Smith, "Early Reading Viewpoints," Childhood
Education (December, 1965), p. 229.
objective in teaching reading. •
33
reading instruction and continues throughout his entire
school year. n9 The writer is sincerely convinced that if
the school utilizes the services of paraprofessionals, pro-
vides an environment which reflects the reading world in a
reading readiness program and embraces the parent as a
partner in the education of his child, then and only then
does it begin to prevent reading difficulties "by diagnosis
of and constant alertness to any incipient or existing
difficulty. 11 10
Therefore, the reading program should place an
emphasis "on prevention of reading difficulties as a major
nIl
• •
Prevention is a demanding task. No one has found
the appropriate solutions. Since each child is different,
it is without saying that it is difficult to determine the
factor or factors causing inability to read. "Failures
can be prevented an'd it is only through accurate and coo-
tinuous diagnosis of the child's needs and difficulties,
of his assets and strengths."12
In the light of the research done, the writer con-
eludes that only future research efforts will help assess
9Emerald Dechant, Ope cit., p. 3.
10!2.!2.••
llMiles A. Tinker and Constance M. McCullough, Ope cit.,
p. 563.
12Emerald Dechant, Ope cit., p. 2.
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more successfully than has been done up to now the relevant
abilities of each child and that only future research will
help the school match children in terms of their growth--
physiological, psychological, educational and sociological.
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